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Abstract: :

Millions of children around the ivorld are exploited, abused, and discriminated against. They need

“specialprotection to promote their physical, mental, spiritual, moral, and social development. These children
include child labourers, children affected by armed conflict, sexually exploited children, children in conflict
with the law or in the care of the state, as well as children living on the streets, coping with disabilities, or
suffering from discrimination because of their religious or ethnic-minority status.

1t is because of the unique vulnerability of children that their rights are of priority concern within
%ﬁiada':s foreign policy. Canada played a key role in the negotiations that led to the adoption in 1989 of the

ited Nations Convention on the Rights of the Child. This Convention, which is the most widely and rapidly
ratified of the core international human rights treaties, together with its two Optional Protocols (the Optional
Protocol on Children in Armed Conflict and on the - Optional Protocol on the Sale of Children,Child
Prnstitut(iion and Child Pornography), provides a solidfoundation for the protection of# children's rights
worldwide.

Children's rights have earned increased attention across the United Nations spectrum. Resolutions on
the rights of the child have been adopted at both the Human Rights Council, and it predecessor the UN
Commission on Human Rights, and the UN General Assembly. The UN has designated November 20 as
Universal Children's Day, marking the day on which the Assembly adopted the Convention on the Rights of the
Child in 1989. Key words: Children’s rights, United Nations, Human rights etc.

Introduction:

Defining human rights education and a human rights - based approach to education, based on
international human rights instruments, human rights education (HRE) can be defined as education, training and
information aimed at building a universal culture of human rights through the sharing of knowledge, imparting
of skills and moulding of attitudes to prompt action directed at strengthening respect for human rights,
fundamental freedoms, tolerance, equality and peace, among individuals, within societies and among nations.
Such education requires die adoption of a human rights - based approach to education, which promotes both -
human rights through education, ensuring that all the components and processes of education-including
curricula, materials, methods and training - are conducive to the learning of human rights, and - human rights in

“education, ensuring that the human rights of all members of the school community are respected and human
'\\ﬁg_hts are practised within the education system.
evention of Human Rights Abuses and Violent Conflicts: i

The international ~community has increasingly ~ expressed consensus on the crucial |
contribution of human rights education (HRE) to the realization of human rights as well as to the |
long -term prevention of human rights abuses and violent conflicts. Provisions on HRE, and in particular within | ]
the school system, have been incorporated into many international instruments, including the Universal )\
Declaration on Human Rights, the International Covenant on Economic, Social and Cultural Rights, the b |
Convention on the Rights of the Child, the Convention on the Elimination of All Forms of Discrimination 3
against Women, the UNESCO Convention against Discrimination in Education, and die Vienna Declaration rr
and Programme of Action.

1) In the school system HRE is an important component of the right to education, as it enables die
education system to fulfil its fundamental aims of promoting the full development of the human
personality and appreciation of human dignity, of strengthening respect for human rights.

2) and of delivering a quality education for all. In tiiis sense, HRE contributes to improving the
effectiveness of the education system as a whole, which in turn contributes to 2 country's economic, social and
political development by providing improved quality of learning achievements by promoting child-centred and
participatory teaching and learning practices and processes, as well as a new role for die teaching profession;
Increased access to and participation in schooling by creating a human rights - based learning environment that
is inclusive and welcoming and fosters universal values, equal opportunities, respect for diversity and non-
discrimination; A contribution to social cohesion and conflict prevention by supporting the social and emotional
development of the child and by introducing democratic citizenship and values.

The World Summit for Children: ;

A little more than a decade ago, the largest group of world leaders ever convened at that time sat down
at an immense circular table at the United Nations and discussed, in frank and impassioned terms, their
responsibilities to children - and about die future.

_ As the high-level conversation at the World Summit for Children showed, no two subjects are more
intertwined. And there was no more dramatic affirmation of the centrality of children to our common future
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1 die Summit's adoption of a set of specific, time-bound goals to ensure the survival, protection and

elopment of children in the 1990s.

Proclaiming that ndiere can be no task nobler than giving every child a better future" (see World
claration on die Survival, Development and Protection of Children, para. 25), the 71 heads of State and
tes promised to protect children and to diminish their suffering; to

vernment and 88 odier senior delega
ymote the fullest development of the human potential of every child; and to make them aware of dieir needs,
esent generation, but

sir rights and their opportunities. "We do this", the leaders declared, "not only for the pr

+ all generations 10 come" (see World Declaration, para. 25).

 petter world for children:

~ Inadopting the World Declaration or the Survival, Protection and Development of Children and Plan
Action for Implementing the Declaration (A/45/625, annex), world leaders promised something else of

\mense importance: that tiiey would always put the best interests of children first - in good times and bad,

hethpin peace or in war, in prosperity or gconomic distress.

or those who were in New York in September 1990, the World Summit for Children was 2
anscendent experience. It was heightened by the fact that the Convention on the Rights of the Child (General
ssembly resolution 44/25), adopted in 1989, had entered into force just weeks before, ratified more quickly

nd by more countries than any previous human rights instrument.
he dreams and aspirations of a better world for children were embodied in the Summit goals for #hild survival

nd development which, taken together, represented the clearest and most practical expression of much of what

ie Convention on die Rights of the Child is about. Ambitious but feasible:

The World Declaration and Plan of Action set out an ambitious but feasible agenda and specified that it
e implemented by the year 2000. To this end, the Summit called for a series of actions at the national an
nternational levels to support the achievement of 27 specific goals relating to children's survival,
sutrition, education and protection.
S The Summit agenda was influenced by resolutions endorsed by the World Health Assembly, the World
Conference on Education for All and the United Nations Children's Fund (UNICEF) Executive Board, as weD

“as by pohcy statements by United Nations bodies, the Bretton Woods institutions and international non-
governmental organizations. This broad ownership was to prove crucial in the follow-up process, as well as in

the reaffirmation of die Summit goals by die odier major Summits and Conferences of die 1990s.

Follow-up and monitoring: B
It is often said tiiat in many United Nations conferences, goals are ever set but never met, and tiiat

commitments on paper arc rarely translated into action on the ground.

in a decade spanned by a succession of United Nations development summits and conferences, the

: \}\%j Summit for Children stands out not only pecause it was die first major gadiering but because its
systematic follow-up procedures and rigorous monitoring have left an indelible imprint - and more than a

decade later, die list of Summit follow-up actions continues to grow. National action:
These include the submission, by some 155 countries, of national programmes of action (NPAs) aimed
at implementing the Summit goals; many have prepared subnational action plans as well. Over 100 countries

have conducted monitoring surveys with die capacity-building support and active involvement of many United

Nations agencies, multilateral and bilateral donors, universities, research institutions and NGOs.

Responding 1o die call of the Summit, a record 192 countries have now ratified or signed the
d periodically to the

Convention on the Rights of the Child. Moreover, die Secretary-General has reporte
General Assembly on progress towards achieving the Summit goals, including a major mid-decade review 10
1996. And each year since die Summit, UNICEF has prepared progress reports on the implementation of
Summit goals and disseminated them through its flagship publications, The Progress of Nations and The State
of the World's Children. 3 =t
in 2000, a wide-ranging end-decade review process culminated in the preparation of
substantive and comprehensive national progress reports by more than 130 countries. The breadth and quality of
this follow-up response have greatiy informed and enriched die SG's report on ‘ end-decade
review. and made it possible to form objective assessments of the decade's achievements, its setbacks, and the
lessons learned for the future. '
(Source: Paragraphs 1-15, We the Children: End-decade review of the follow-up to di
Children. Report of die Secretary-General.) "
Conclusions:
1) Children's rights have ecarned increased attention across the United Nations spectrum. Resolutions
on the rights of the child have been adopted at both the Human Rights Council, and its predecessor the UN
,, Commission on Human Rights, and the UN General Assembly. L _
2) Based on international human rights instruments, human Tights education (HRE) can be defined as
education, training and information aimed at building a universal culture of human rights through die

e World Summit for

sharing of knowledge, imparting of skills and moulding of attitudes to prompt action directed al
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3)

4)

3)

strengthening respect for human rights, fundamental freedoms, tolerance, equality and peace, among
individuals, within societies and among nations. '

The international community has increasingly expressed consensus on the crucial contribution of human
rights education (HRE) to the realization of human rights as well as to the long - term prevention of human
rights abuses and violent conflicts.

As the high-level conversation at the World Summit for Children showed, no two subjects are more
intertwined. And there was no more dramatic affirmation of the centrality of children to our common
future than the Summit's adoption of a set of specific, time-bound goals to ensure the survival, protection
and development of children in the 1990s.

In 2000, a wide-ranging end-decade review process culminated in the preparation of substantive and
comprehensive national progress reports by more than 130 countries.
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